L GANOOHONED~ 0
$23  FHEREY b PR

TR R §

N
o

Pt

PRAERTETY RPHaAB vz

Il

e RN=T]|
= 8l

A BRI [ — RIS AR L i SRRV A B T S AR VS BUBS I TR oK » B
HERFHDSEARARA ~ CRNVEE DUE S OMERIRIEIN - CERhIE =
FA SRR FLB MERE FH AR A 38 12 ~ BR9T (inquiry) AU RAEE SRRV ERERTRE - it
HIMERZ (critical thinking) 51/ 87% (higher order thinking ) FEEMIERETE
18E I (Duch, Groh, & Allen, 2001 : Hmelo & Evenson, 20005 Trop & Sage, 2002 ) ©
TEZE ER AT R (ROBBE 0 E ) (BEH > 2000) HrFs, - Hfe
PRt HLER /AR AERERET - LIS ER A AR LoRE D B AR BE T > DA
(T & 21 HACHTRIR AR B A b 38 TARRYFROK - BEZRIE 25 FIRY S a2
B2 R SR W E ARSI, - (EAEIEE = B S R B A i T B B )
PRI% - ISR A EaC B L T e R A - (R a0fefaatiE
BINBERE U EN B B BhEB I -

BRI AT S AR - T R R 22 | (Problem-Based Learning » f&jf#
PBL) HJHTF& & IS CE H A —HEAE 5 (Donham, Schmieg, & Allen,

2001 ; Duch et al. 2001 ) » PBL {457~ 1960 F-(XH BEAER InE= AV EEE22 & & Howard
121



Rxgémﬁgﬁﬁ

Barrows FT38/E - E1ERRS 24 A0/ NAGTFILIE 878  fER R RIEERRELL
R (Albanese & Mitchell, 1993 5 Barrows, 1996) - H #2324 > PBL &£
[ AE AT 25 B Y 25 45CB0E A ISR E I P B it (AORCER » 2003 5 $8HASE » 2002
Boud & Feletti, 1997 ; Duch et al., 2001 ) » WAEEEARYREAI ~ B ~ L Efipe il
HREE & HEA IERAVREE (Allen , Duch, &Groh, 1996 ; Donham et al, 2001,
Duch et al., 2001 ; Huber & Moore, 2001 ) » R 22 M 1522 RN ZETHY IR - (B
[ N ARG SK AR B A (e A B A B SR R Y SR o 2 B BRRCla RE
ARIAEE PBL WEEN T E 2 FEFTARUE AR A A R -

w 8  EEES2 BRI

PBL #Y738 A FH 2 {8 A sk 0 DAR#RE © Barrows #1 Tamblyn (1980) 7Kf PBL
E 78 Ry [T e A T s — R 2 TR B T E AR - a5
ERAESEARNE - ERTEEE - /NECE BRI HEERRE I BRAA RS
B4 FENERR BN AR 2 LS B ERIEIHZE ~ RHEiE S AT e S0y A1
FOREFT N ~ BT B 45 RS SRRy PBL Py Z BB D B - —LbE2
Fi’ PBL 5 Ry A B HH SR A R By o SR B HHYRRAE AR » DLER AR Ry 0 HR
SEHENRHEZ FN— G LAY EE BEEEE RIS (Delisle, 1997 ; Fogarty,
1997; Trop & Sage, 2002 )< #E#R PBL #¢H # 68 fy—FB 52 /772 » {H Barrows(1986)
fatt » PBL WHERE—EECEAE L - RERGRBSESTHEEIFTEA
AERBABER R RE 2 22 AT 22 - R EIVBRSE & S ETAE PR PBL S > SiIRE
B HYEER B SR 24 PBL By — S ERSR0E - NI ZEf PBL A& #1088
BL HUEZRBIIRE I 2 8 - (EE1EERZ BEERAE OAKF IR (A ~ T BRE
EEEENE S, ZEmEL ~ PBL tHFTUREYN A S 2 » PBL JERFE/EHEE - 22

—
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FENE HESLQSBEARBRIZERA

EHEREETFE =TT R SREE ~ J7 A - A - A REFE 7 #0~ PBL 1£
HE N TTEENERNE -

L B ATEIES - PBL YR SERHE > EIE MFI4IE ¢
— ~ LUAEHEAERA (i1 I-structured ) AURIRE(E BIRF2AARE AN

BiEE

PBL # + ZAVRH e B GEAE IR i fy o L R s SR AN B B 5
FrIRCRE B RS - (F R ARV ~ o[ EHEEMBEAR R E BT
B SE S Bk B R R B . T E.( Barrows, 1996; Gallagher, Stepien, Sher, & Workman,
1995 ; Savoie & Hughes, 1994 ) - 235 {1 i 45 IEMHIRY R RERS - 75 TEpfE =
BT RIS - WA E PR BRI YA AT TEY - —(BEEGET R 2 45T
M EEIERES I OFE - LEEFSE bR - BEMN - fiEtiEE - afis
HIEEERESS A RED [REBE - B2 AR R BN G F T R D S st am
(Duch, 2001 ; Schmidt & Moust, 2000 ) °
Z - BEENEMEIFEE (stakeholder ) FIAE

PBL J&—DAERAE Sy B SRS, - B AR 2 — (U A R E P RERY £ &)
BEFE A - TR A B ] F RV E R B T S i E B S
BRTFRHVEHERRCE - i E Fes [EHYEE (self-directed learning [SDL]) ZKiE
SKEFA TR (Barrows, 1996 5 Savoie & Hughes, 1994 ) » 1 &HE A 7 B AY [ E
o BAFE R T — SRR AT W2 BN BRI SR D AR A
DA 20 8 25 e SHIE e i 5 A BRGS0l BT B RIER AV BRI ~ RR kA4
R TR Y BT B B P FE FH E U & (Gallagher & Stepien, 1996 5 Hmelo &
Ferrari, 1997 ) °
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=~ BB EEFRRBIRR

ANEREEFEAER 1y ARG & Z At 227 AT PBL 2B FTIE
BIRERGTE - BAENEERA NS FEE - 2 EN R R MES &
BB SRR EE L EET (Arambula-Greenfield, 1996 : Trop & Sage,
2002) © Prekst PBL JEEHSL - BEEE AR E T H FEENRERA - 2t
HERAE B S E R EGR B > DI PEEE 55 /N EF - (24
ELAERPRTT ~ SfemAIS g » MEHEHE A B NERIEAS T RHE IS - 5
AT PBL AR P RE ST - Bk - BRI RE R S A 0y B EE e
HIERREHY 1% - #5HFH%E PBL ~ M ~ BEREAR SBE T PBL #Y
AR (RN AR T AR EACHEr 2 AV E BB BIGE R (Trop & Sage,
2002) °
- BBV VRS 1ERE

£ PBL FYE2RE R H » Ty T RS AR FIRVER S RS B8 - =2
FERR BLRG SR ANAS HLS D ER TIERE N - RERA/INASIE2E X
(Glasgo, 1997)  ZE#/NHETERVEES - AT orRUNEE BRVERAI AT - (87N
AR — L [EIRG - 73 BIFT A2 AT B AVEIRE R AR M A RS A - —
LS A R SRR — R BRI R R AT R 2 MR - o3 T & Eh m R
/INHEITRGEFIRE » (B N B AR B2 E RN - #RE R R E R
Hog o B o /NHE S T EENE A foh S8 [F RS - (R B R AR S
JERBFE R - IRAI R BAE RS A2 B CHVEDEART - gEsRHYE YA
FEFITI35 (Faidley, Evensen, Salisbury-Glennon,Glenn, & Hmelo, 2000 ; Kelson &
Distlehorst, 2000) - 75 SR A1 ZEIFVDIRE » AR E PBL e A U HEEEE 45 AT A
EEI o

[
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FENE HESLQSBEARBRIZERA

4 FITEenIErE AN

PBL #YaFE HAVIEREIREAHIRE ST ~ [BlaRE2 A B B AR SR A BEHY
[MlE& (Glasgo, 1997) » RHIELEFEVVHEREA PBL FVEEE 1 - DLG [ {E 22 7
REHVHETT - I R A B LA N T H B H B M 2 748 a5 ( ongoing assessment )
=ik AZ(EFE (embedded assessment) FYHE @ Bl RBURAIECSR AL E ERE
YR IARIE - BRER A M AT BT 0 [0l 65 - DU HC B ER R 0 B S 5

(Delisle, 1997 5 Trop & Sage, 2002 ) °

W R MRS ERVEIN R PBL WUREESD R TS ) GGREFIA
s )~ AERR (D7 AR )BT 455 (B B ERSHYEY) ) = KM (Glasgo, 1997
Hsu, 1999 5 Swanson, Case, & van der Vleuten, 1991 ) o F{RE(TREEEHIAE - Al
Ay R E R EGEFE (self-assessment ) ~ [ 5FE (peer assessment ) A1 A
AETRFREFIPE (Allen etal,, 1996) » ZAfEGR ST & HYSISELE T Ryl - B9
HI R 2 ERE 7= (Hsu, 1999 5 Swanson et al., 1991) ©

w 2 ESOSTWIERER

%€ PBL HYFEFAIAH B SCRRAVESSE » T PBL HYZE (LA T 51 26 (8 AH 2 BH
PP ER BB R TE (] Y 22 O B B2 B R A -

—  HEBIERES (Deweyan pragmatism)

PBL HYEHGm AL 0 B AL HYE F 28 - B LBAAYERTT - DUESE) R AR -
BRI - DARTRELE BB S WRERE ~ (EERARRY B B AR T 4 B e AR RS ~
FBEE MR G RN SR BRI LAE S ~ A
ok A RE T EE ANV IE R R A SRS Y T TH T 5R » 9% PBL HURE
FELE EEERZE (Delisle, 1997 5 Rudolph, 2000 5 Trop & Sage, 2002 ) o it EH%: -

h=1}
i<
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KBRS AR B HEEE N EERE TIEY) - BRSNS A
BRI EARTAHRC - ZEH 0 S E R A HATE T e A [E ERIA S -
B EEHNEROTE) - (AR —(E RN - RS SR TR A S
FOAERF I —filRE S BRn S e - EREFE AR T AR LA B R - SRR P2
W R (T REsE - R T R B PR B A R A AR TR - AR
A - RER0VESEEEE YRR Z UIHER - & LU Riae R e Mg i i
REHVESHE » R 2 el E28 B (6 ] DU AF BSOS s Ban i - (el
KB BLAIERA T (S > 2000 5 Dewey, 1916) ©

HEGEE R R A DS AYFISR > FRRRER 0 AR BBy H B R R 5
AR R ~ RUMUES ~ IR AR B BLE ] - JTRE R B iE LS MR & s (1=
J&F > 2000 5 Wong et al., 2001 ) = PBL PAZAE Ryl » 53 AGSIEISIR =~ HE 14
MIRE(E REEEWBIR  EEARBRRR R B - a2 R g A EERE
RERRE SRR, - nIRET S B ERAEA -
o RMEEIRETEEETE

P TP HVERE I R 8 N B T B A 4 B R ER R o ELA R T B
SN (@ (Tobin & Tippins, 1993 5 Trop & Sage, 2002) ° Piaget HYRE 15
F5& > RIFEHEEE AR (schema ) Ry BEERE > AETHIEM[EE (assimilation )
EFEEL (accommodation) AYRRAIFERE - FENEEAEMEE (von Glasersfeld, 1989 ) »
Vygotsky (1978) AllfEH » NBULEERES YRR g O 8Bt & EanIss R -
EEEREN LA R b E S e LE AR - EEAHEE S B b EA A
AETTEE - pEEHEERAER - BRI BFrE SRR AR T RS A
H o it - EEBREPHSUEAMERMSEEE LR EES - (tg T A -
B WA B S B S 2 O BR DI RE RS - B VE MERIE I (Vygotsky »

R

126



FENE HESLQSBEARBRIZERA

1978 ) -

£ PBL (YR EREIZ T » A MR N SRS - IR A AR TS
BRIGE FJe Rk ~ BN R ~ fEER - R A B E (]
HRE Z 1% a%a0 1 (metacognition ) MRl iE AR - i H B REREE E M SRR
B ARV E - A PBL BEEEE E IR U LIRS I+ & L8 2RI E
/INHETFEEREE UK PBL FEFEE & @1 6282 (Dods, 1997 : Hmelo
& Evenson, 2000 ; Schmidt & Moust, 2000 5 Trop & Sage, 2002 ) °
= #HEMRHE (information processing ) ¥E:&

i B PR R B BR Y RE A L PR B2 AR s PBL A = AT i e Y BRI
(Dods, 1997 5 Hmelo & Lin, 2000 ; Schmidt, 1993 ) - tR#E:H ST G » AJSE
WS R ES - SHE HIMEIREDE B Z 85 (receptors) HEAFRE R % » 11
RSk as i FIE R 1% - I PUEERVERE & E2 TIFCE (working memory )
BFIHAECIE (short-term memory ) » 483 LRITEIEE - FEAGCIE P AYEHE S
AR E I - EEEHIECE (long-term memory ) FHEK A IEELF

RIFECIE T TG E H IR B2 ny AR - AMEERE AT EAVR A B
RIHECIE ARG R - /SRR R R RVERERE » FT{E A B AIERaY
> (5. BETBRS ZEAH{LAIIESE( Gaghe , Yekovich, & Yekovich, 19935 Hmelo & Lin,
2000 5 Schmidt, 1993 ) - f£#£{T PBL HYERERERZNT - E2/E R Satamitd - HEHI
BI{EE BhE2 4 iR L e pi e - (RIS S E (elaboration ) » &M BB
HYFEELEAEE /& (Schmidt, 1993 ) -

BB EE (situated learning ) IR
Lave 1 Wenger( 1991 Fz2H & AR E 281 (legitimate peripheral participation )

WY e R IR A 2B A B E 51 FF (practical community ) FHAMRKE YA B -
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Ak EE R - REERS R ERNIERRE R - &5 ET ] 22 B ER - —([EEH
R EIESEEFEA ~ FrETRY B EEIFIFT R B S LS Ry - Bt
BER R R BUETEEWERE Bl SUE S - FEE SR TR A
EAENAE > FERTR PHEESNEEAEE - 2EEREFE—(E3H
EREMIFEE AR LR (7 DA B 2 B Ay R R 107 T A T THY 28
o RN &2 2 RMIRE PR ANTE) - EB R EE AT
HE (R B E B (Lave & Wenger, 1991) -

TR E SRR FE A - ZUEmIEEE DIERE 2 R BUREAY T B2 ERAE | (learning
curriculum ) AT [EVEHY2EL > (EEEEZAE HE AEHYE R T R - (A
SHER S THERE EIR AT - JEG R F R AR A& A g 1 B A R Y A
J1 e PBL T B LLHEIBEF Ry iR 40 S B A BB 5T - (bl B2 r Bl
RAR AT REE AN AR L 1B5E N A& AV AIRE Al E I AR B iE s
F - 51EZZE (cooperative learning ) I25H

£ PBL ARV E R - /NHE(FEE E i £ Y —THRS (Evensen &
Hmelo, 2000) = f{ Slavin (1995) HYER: - SGIFEEHE—TEHLER - A LRH19%
ELRES - ZEEE S FEENR - FBRAFERETT - MRS A FENEEA: - DA
PO NSHEC—(E S EVERY/NE - EEEER IR 248 - —ERE 2 5 1F %
PSRRI E - 2R - SRS BN EGET B E 2 B A IR TR

( positive independence ) f&fin H 12 - {fg 2 A\ & R AV IE 71 5 8] ( positive interaction ) ~
SR A 4855 (individual accountability ) ~ 3R TE & HIY (social skills ) /)N
&H#h 77 (group dynamic ) SRR » WREMEFEEE B 1Y H & A2 [ElEE (Johnson
& Johnson, 1989) °

PBL MYsaTEi B — - BIfE4E & ERSHE%E (group investigation [GI]) 3/
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FENE BESLBBEARBRZNERA

AHEREEERT - i DA (R EN R IEEE > R HRE (Delisle, 1997 ;
Trop & Sage, 2002) <
7N~ REXERANIEGR

TIREEERA ) ERE R E B AR A R R B SR B S B
(self-regulation ) > JHZEpaAIAY&IE, (knowledge about cognition) ( BUAB{&EY wakl
513 ) BSR4 3 %5 (regulation of cognition ) &5 ( Brown, 1987 ; Flavell, 1987 ) <

SRR TS AT B BRI R A, o SRR ARYERAD ~ (BRI AIRRA
SRS R, © SRS R P AR SRR R 2 S TEER A S (AR TR
HHS RIS S5 ) Fralng - HTSeiET » BRI AT AR F BT E O
HVEREAT By - PRITER EIAOE T 5 B & A e A S A 3 ) A R4
(Glaser, 1991 ) »

15 PBL AL - B/ TTRE R E SRR ~ 1T B SRR AR BRI e
R B STEL 1 55 B D [ AR e F 158 2 ) C VTR 3R aR AR A
IS > ZERS PBL #5350 A2 » i i B ) 55 )5 | LB AL 7 4 BRI PR AR B »
INVE BT AR (Gijselaers, 1996) °

« £ BB 2BNEH
PBL HEAAAAIRIIR Z e - FER HRERF SRR 7 A SRS E i E 2 4
 EMTrB LN EHVAEREE ~ ¥ PBL (VPVEARE « M EET ~ AITTHANIFTES
IR N R TR > FETRF TR AR R PR T4 AR (2 6fiEY PBL FBEAHE > DI
REIZE BEE (Barrows, 1996 5 Trop & Sage, 2002 ) « Fy{HFAiAE i B A%
PAT#U)AY PBL U » Barrows (1986) s AT " RAERYEEETEAAS 2 ) (15
BEEETRAIERE) T B2 E AR ch e s B2 AR A5 [ ) (DA Ry o0
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DLERA: By ~ R ) BT FR L RERIEIS SR S Ay 7 20 ) S = (& E 2kt PBL
Y% - Duch (2001) RIlfERE DL T BHEARA/IN |~ MERAERYR IR |~ T a2
SRR ) H T ERARE (R EMRAATHY T ) FRREIE AR E] PBL B2 25 -
A5, - PBL ZEAEAE A HAZ OB B EATRMEREAY 22/ - ZEmiEs
1T PBL WY AT F500 B S THE B R (AR HI B 22 B AR BOR 2 A i — %
ZEAMEE » ARG ERIAE N PBL HEE R, - i s -

B Barrows K HFEIEHRH PBL HVEEAEATR - ARV E SO SR
HFEFTEE S PBL #2H5 (Armstrong, 1991 5 Barrows, 1996 ) » JE25H2 (2004)
WARERE BER - /NHET R ~ BLEETE SRR 2R EERARAYZUT K PBL
HYEE(E 5= PAE 53 » Duch (2001) AR PAEEHAY2545H PBL I LARR4Y » 1.2
Sy Ry N5 IUREEER -

— + BE[FIEIC (medical school model )

B BN B S 1\ B R B A B — (i L EMAH R BB ME (tutorial
group ) > FHARNS [ B/ NHAEE G5 - AR VB0 A ERAY B3R - 2
/NGB LR B [ AR i S TE S R TRV R « REARIY B 2R SR 22 2 AR
BRrE NB % » MUREAEE T S DI Ry R Oaseet - ERR T EEa TR
AVERIZSN - R G HA AR -

—  EFRIEEBEERER (floating facilitator model )

TEBE AR PR i A A AR NG A BC B — (i AT ok 5 [T o ~ B 78 IRE R
HECRERER 8L IGAHER A0 NBUREIR G HIU B A > HERT B8 Hy EaRIE R
W R TAMERRY NEET RSN - EAIRRE R R AT ER B A 2 (minilectures ) ~ #E
TTRPEETR - e/ NHE I 2 DER S E AR smiy 45 SR B AR S 2 IR B R
JEE) o R R R/ NERT R - AT TR Ak
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?, B B33
..17“?*5@&‘}% BNE HEEOPEIEABRIENRER

&/ NARTEEIRMIERAE AN THEE - REWSEE S SN R EE
o el E A ESE2E EARAVEE 27 -

ARG FCHY AR e G A (] B2 40 7 48 R RE G PR (L B AR RV 5 T2 5 3R
78 (learning issues ) &G - FIAEEEEIETRE © (—) SRIAE(EEEHERNTZ
PREARFIR o ( =) /NHECE $HE PR AV B s o S TS TR AT o » RS
B EE A NHET S A AT A s BN LABERY © TEREIGES » /N RV AR

» EEMAACE 2 NERTEER ~ 455 [STamflfa 2 HeEm 7 - (=) &4
] = PR 25 HAPTR Fy i B B e PR a1y B e i B NaH B AT s - (1Y) &
S/ NH LR AR — S B R R o W EE S P (ERVIH ST I DAY & -~ RIERM{E ]

BESE RS o/ NHARER Ry B el & P (R M T 2T - (7)) FE4ERE
eIUEBNE - ZETA] EE B EHE A NE TR AR - SEER A AT TR H A NE A
HETHY S B A% - R Se etV E E S - i NEET R e
EYUEENIEERMEMECE - AT & BhERTNENR Z48/ NE A A TR B N 25
e FRER &/ NHEIRVERR » A EE KRR ZE -
= [FAEEEMIETC ( peer tutor model )

FEPEAR BN 1T i & S 28 6l ]y B B —/ NHAN B T - [ER 252 = FH BA Sy
EERIFT & 2 5 BB NASEENET - I - S0 ST AEE 8=
2 TREN RS - TAE] E— B A - FolgR e Bl (B L EHY F5
HEETT - (AT - IR TR A R B A2 AR S EEAY AT RERVAS
L[] (5 AL R A A S A A 2 = ER (R 2 T ] S/ N A AR B E B S B
NEWE - mlfiese/ NRER AR A S BRI S FE - g B AR T B AR (O] 6E - &Y
PEECETy TR/ NPT RE A ROt R 2 H AR -

« KIF#E 22 4EE ( large class model )
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B MR EAREE - A 2 P e DA & o DRV DERAE TS © IR
A5 HH [E A B R e 2 B AR (TR B (e s - SRR ARSI » 15
5 VINHET AR LS  AEAPESR AT PBL 52 s - Rl sy 1 E
BUOREAE SR HAERTFTIe HHEEH ~ PR E R RIAR ~ Sddd
TTEEIREEEEE) © HLAh > AR 2 f 2 SR g DDk SR > B3
LA SR B ERAE - WSR2 A4 5 [F] FE HOPRE - A2 AR
RN A EEIL ~ SRS NS o S S RIIEERME - BRI S
B TEEEARER (e A A P AR Ll HEIERMERRET /A
PRAIFIZEHE/ NGB8 il Y/ NAE S B < B ]+ T A L R 2 0 2 DI o 2l
i > DSEHnE i S22 BRI -

HEPN S TTE Bt 2 PBL SR AR FTE o AP R B PP B A S ]
{EEEEERAN IR - Jyn] = REEAV{ILZ & (Barrows, 1985 ¢ Delisle, 1997 ;
Hmelo & Ferrari, 1997; Huber & Moore, 2001 Stepien & Pyke, 20005 Stepien, Senn,

& Stepien, 20005 Trop & Sage, 2002 ) - 35 b ELA:[5] M H5E2 (i PBL 25 AYIERE
HAETFI4TE -

— 2RREE

FENA S 2 4EPE H AR NS - R R S E Y &R
/INHIG RS NAR RA R o O N BV ERAE - 388 BEEE R —(EE ] ~ RES|
FEELEREL TR - 2IR4ES/NHAVER © 1572 PBL B AR RE & 0 HY
JIER EEE R — (Albanese & Mitchell, 1993 ) e
= HEETTREREAR S

PERRIE AR - BORS/ NARERAE RIS R MR R R - AR
FERE H AR EEVEE, - FEEE B AR A RREOR AAVERE. - DASEELAD
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FENE HESLQSBEARBRIZERA

R/ NH— 2GR RIS S HARM TR — PR 7y — S IR s R
REfRE MR ESLIET - 8 P 17 AV 228 S R W LAt 22 5 A 5 2 el
(working hypothesis ) (Delisle, 1997 + Fogarty, 1997) » €% FHERIATHEREA
e PTIRATHEE - TAMBINEESE BIFE - 2% BAFERAERK
TR TSR S - —EbEE (Delisle, 1997 5 Ram, 1999) ¥ EH—{H&H "=
B (facts) ~ "% (ideas) ~ " B2 EEERE | A1 T 178051 | (action plan) VU{[E/H
iz Zb& - B/ NMAFRVEAS M B CHMIEE - ARERITHIARAIE A
R SRR R AR L » b (L F B A5 5 W a2 E S BT EET
B e BRI EREE - JUESE HIEEMERTTRE -
= BHEIE2E

A5 & H A BN ERER - (GRS - ek - 20
* B BT E ERFEE TR E LUETEIIGT I - T -
A TR LT SRR L 2 N AT s am AR > DA RO
/NGRS > BEEBLEM/ NERKB T o BEEE NI AT RE R - SRS [E MY
BRSO PEARNTER T % > DB BER A TR AR -
- BIREREEERE

FRABRAE B IAE S IFFEI A 1 AR afUE Ry BRalE - B2 4 mTHE AN AZ TE IR S6FT
I ERE R R B ERER B PR T RIS - A B2 L 2D B oy B T8 ( Fogarty, 1997)
EEAEEE (Gallagher et al., 1995) » i~ i Fy & i) PBL B2 HAERE J7 =AY 55
—FHE o BEPER B AERE S A B BdE 5 5 S AV S B 2RV RS |
EEEEMENIEL  nSREEABIT oI ER - BEEE5 05T - MERaVHIER
LA R ERR - AN R HG SR RIFRE (Barrows, 1985) -
HEEW & Fraka Ty PBL R0 S 2ep e A (8 T B FAE S [IH5EY20

iy
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5% 2R pHElay R > SeLUNEEE T AR E R 2R R EE/NEFTEL -
P AR NE Ay — (B sl B BT AR RGN - B RGRE HIU SR B =
FIE®Y (Trop & Sage, 2002) °

A REREBERIEE

SARGENR G IZIFTEEHELR - £ RERYEEE T - (RIE— ARt
RN AE —(E R e EAAEE -

- RIRFER (RS )

B/ NEEBOTAR S ~ FRE - IR - AP HEGHE - 5UE
FhHE TR E 2 SRR E I SRR A - ERIRINE T - BAFR
RETals - WE -~ SHRAVERBTED R FTEREERS - (A EHE
FI7EME  BHSHAM OB E PTG A ~ BRE - ShEmscEs
AR A (ol e e HUAEUE - B A R 5, -

T ETTEHE

BEEHEHE © /NEEFFREFEETRHE S - £/ N EEBRG RS L
i S2AE TR mt e B SRR R R ~ IR PR AV AHIES - B EAES (IFEAVRGRE ~
/INHHTERR S 28 7 T T B BT A N B 5 B N B — e T B - Bk
HEMESFENHEY - GRAVFFE TR RS R a2 L F SR S HYEF
IR > BHEINE ~ RIRAERAE NS FRIERVEYIERS > LIt
SR EEEEEN AT -
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FENE HESLQSBEARBRIZERA

w fh ~ IEEE2EEFAT

PR AT RS RS - PBL HEASREN & I EAIE
FEERVIHEE - B LAY AEs ~ (RIS bR - AR
EEGERIIRE BIER - B EENNETE - SEEREKGEE M E
o5 EEH IR AITIAE ~ BB SR B SRR - (S Y BS 0 RN
&1F%IE (Bridge & Hallinger, 1992 5 Dolmans & Schmidt, 2000 ; Hmelo & Ferrari,
1997 ; Norman & Schmidt, 1992 5 Savoie & Hughes, 1994 ; Schmidt, 1993 ) «

FHEI NS MR PBL 22 [E G & 4G A 8 » ZEmFIRFN ¥ PBL AYERIE
SHEBUREAFA B E ~ IERMRER S5 B F A (RENE - 22905 -
R ~ AR ERRIETIHAE > 2001 5 Rosing, 1997) © (KEEMAVERZZFTH: - PBL 3R
TERRTFE AR (B BLER (25t 0 1997 ; Savio & Hughes, 1994) ~ #5fE{RE2 L
FAIEA RS O RE TR EHE (Ryan & Little, 1991) ~ R EERITEE ST (i
{1997 5 Fansworth et al, 1988 ) ~ #E#EAE S (Fansworth et al., 1988 ) ~ JHUEIZ 4=
IEFIAVE S EEFERIBTAR 281 (FEHASE > 2002 5 Vernon & Blake, 1993 ) ~ (@224
H Ly = BFEAYAZ (Savio & Hughes, 1994) ~ A0 T/NEAAE (Groh, 2001 )
H R TRAS IS AR (Groh, 2001) ~ (EAERIEFHAER (Groh, 2001)
FEITHE - HHEHEADIR -

BRECETYL » KEBSr % PBL BUEEFAMNEA R WE A S WERS (2
£,1997 5 Donham, Schmieg, & Allen, 2001 5 Groh, 2001 ) » HREER & F B 5
SHESH - B PR PBL sa tAVRHEZERAZ B PkE M H B2 E B - e
AERIERIERAY T ~ PREATIEER - SREMERVAEN: - BEEENE T - 17
(RER AR (I A\ BRItk & WA B 3 e A\ MEBLE X O BREE ~ JBTLHE -
EERBHNBERRE - BRI EEEERAE DL HOREE i 78 1Y B ik
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( Ahern-Rindell, 1999 ; Donham et al., 2001 ; Fansworth et al, 1988 ; Groh, 2001 ; Ryan
& Little, 1991) - —EEE2A:45HY - PBL RIEEERIE (6 B IR (R s E & I
TR R AR R R - A4S IR B B SRR - bR ELE ] K DA fig
FEA FIREAY(E 0y (Ahern-Rindell, 1999 5 Allen et al., 1996 : Fansworth et al, 1988 ;
Ryan & Little, 1991) - &/ NH & /F 82 AR AR EHBRETTEE - &H[F]
1% AT 5L e L R - BB Bt A 7 ERPEENES - B E R B AnugE -
SR AR Y Ry INH B VR LR A1 2058 2 D A B R AR Rt - BEE—%
R H B nHREREE R SIS 2 E B4 ( Ahern-Rindell, 1999 ;
Fansworth et al, 1988 ; Groh, 2001 ; Ram, 1999 ) -

FHELE DAE e PBL N BTt AR AT < BERECIN B b 7288 8 - #852
PBL A EAIEAIE BT T | EEE (Dolmans & Schmidt, 2000) ~ BHEEMESHY
Hf# (Dochy et al., 2003 5 Dods, 1997 ) ~ fiA SRS BHEH 82 (Hmelo, Gotterer, &
Bransford, 1997 )~ EEZEH1E% A1 GEAYEF%( Dahle, Forsberg, Svanberg-Hard, Wyon, &
Hammar, 1997 ) BLSESFIRIEAIRERE (Bridges & Hallinger, 1992) %77 HISHEL
(EAYZIR o BRATHY—EB12 5% 53 MT (meta-analysis ) RIIEEIR - Bl PBL IVEEEE 4 4F
BxEARG PR, (Albanese & Mitchell, 1993 ) ~ BRI BLEERFZAVEEE (Vernon &
Blake, 1993) ~ 2RI EFIHIFRAVEA (Dochy, Segers, van den Bossche, & Gijbels,
2003 5 Smits, Verbeek, & De Buisonje , 2002 ) 2 5 HEIAYECEE » HREE BT
M REZ AR E 2R - (H A HAMEEF 4 - WIsHE A A PRI ANEE R
SRHVEE b WmEEE R (Berksonm, 1993 5 Colliver, 2000) B A% PBL #Y
BERCFTE TS G T RIS TR - MBI ERIA L 25 - PBL HE2AAVEE
ik ~ ERERRE IR ) SEEE RIS (EBHE ~ B > 2007) -
5t3 PBL W ECERIREE B NIRRT » 25 MRS mIENE X » ARTE

136



FENE HESLQSBEARBRIZERA

LTI LARERE ©

NRIERTIR » ASCLAG EIRERN " AR S M, < RS ) £
A PBL SR #E2 RGN AR - ASRMEAEE N PBL #UEE 2 A - BIJe LR
FUA ~ — L G B HEAE PBL BRI Z AN — L R0 B kR B R
TRHY HARBEETE « HEBENE - fFFEREE > Waat RS A BT RFEAEE
(‘problems ) = f {58 5% T HY PN 2 BE o 25 FOM T AV BRI S R 2 (key science
concepts ) > EELRHEELM oA [E BETTHUBS EISEE R - ERTREEGE TR - Ao
ST N ERETRES T (KRS R AVRSE IS B AR RR & ~ T8t ~ B
BT~ BRI ORE - IRETTHY - HYMH - B E) > R Z R ARG o
[ETREAY S R L S B R BB RIRE T B s - R DTS PR A HE ]
W Ry IR PREETEIE MR RS T - DAS [IEERAERVER T > HEE B EN (Trop
& Sage, 2002 ) - ZifeEABRIEATSGHVEEL T > Dlg2 -

[y r'/%‘-" @/r')%‘cﬁ 2 JEN A oS S,Ejﬂ#l %"f“"ﬁ'ﬁiﬁ/:’i ° # 4 J:’EFXQ‘@;”‘\RW
3 &M T s 1 EREHFIE ’Z?'f WRF R FIIRER

g = Jﬁﬁﬁfm\ Pt -
4’%?J'§%1r5=571&’i%—’* F S R AT B LA hd 5o Rm 0 57 RE
WTREBARE FT L 25 T rRA 4u’¢a¢ éiﬁ‘i@&?%&ﬁﬁﬁ£“

FOC R R R Ap B A Lo IR A AR FIF R B R S R RR g s FEER
BBIER o
PR ALHERFREEL EET P “ﬁ FE AR AR B PR & e B
E ek FEER ] e G in i ’L&Eé% it RRBES A NERAITIDER - d RiF 2R
EAEBRIFNAFEEEG RN - PREGIERL 0 NP oa B SRR Z
PEAE A IGRM I ERFRRES K2 B A{IE @4 B B PR RG T

SRS ¥

mk
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AR —H3R > BAEAEE—A TPBLEETM - WRFMAEEZAE
st PBL WA HAR ~ S2EPEE - R TR - SR EERIVEEINE ~ /1A
TR FAE (RIEHEEE -/ NIEEHER - DRUERCHE - /MIgHRT
SREH ~ B R RFRIUNAT R EATAACEEEE - 215 0 (Hike
ARVE R (REIEZ) ETEE 4 (B2H 6 N) - BEE[RMGH#ElT PBL AYFE
2 (CRKPrETH) PBL 24 3 (HE2 BT - 45 PBL BT A 6 ) -

(- ) Emp e

(ERRERE IR RTRELL Powerpoint EIRAARHTELE - FERUAMREK - 20
Jeh TR 1 PR R B R R B Y LR BT B o FE DA MBS AL i A
R T BRSRE Y RACVRAE o BLAT o SRAT R B B A A R 4
b EHVEEEEER T 0 (FRASEER - RS2 TR EE M R EAE
FIRRRE -

(=) |l 7 fRaE )

HEMAEA A PBL B3 TPy R B - e hRHE ) &(EE
("EAEEE | TARIEVEEEE  F1 TR TR T ) B
NS TR T RE—5ERK » B > ZETATRAT R4 - 51BN E AT
NG o R INBE SRR, » B N ER R R TS oy T B [ (it %
B TRAE AR -
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SR AL NGRS TR B A SEE—TE) N F 45 2
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BT/ AT RO - DUESERIF 2B 2R o T8/ NHETERIT - 2
JERCEL & 4H » MBI SRR - 518 &/ NEEE - s HARRE BRI F -
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(z) wAEE ¥ R
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BREGSBEEE R E B — BV ERNIHEE
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